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1. Purpose 
 

1.1.  This document sets out the scope and aims of the school’s curriculum alongside an evaluation of progress and next steps towards 
achieving its aims.   It is intended as a live document, to be updated termly as progress in the development of the curriculum is 
made.   
 

2. Context 
 

2.1. The document should be seen in the context of the School Development Plan which ensures that Curriculum Development happens 
at a pace which is realistic given the school’s other improvement priorities.   The Quality of Teaching and Learning (QTL) Policy and 
Vision Statement are important supporting documents as they set out the school’s philosophical approach to the curriculum and 
approach to pedagogy that underpin delivery of the curriculum.   

 
3. Definitions and scope. 

 
3.1. The curriculum is a key component of fulfilling our vision: 

 
 

To provide a first-class education for every young person, empowering them to be fulfilled in a world of 
possibilities. Haverstock students will be equipped to strive for excellence in their studies and beyond. They will 
leave the school with the knowledge, skills and character to make a real contribution to society. 

 
3.2. At Haverstock, we view the ‘curriculum’ in its broadest sense and thus define it as all planned activities which the school 

provides and offers for students and their families.    We define the curriculum as such because success at school and in later life 
is not purely defined by outcomes and learning from the formally taught curriculum.   
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3.3. This is particularly important in the challenging context in which we work where qualifications alone are not sufficient in our 

quest to achieve our goals.   Research has shown that students from disadvantaged backgrounds with the requisite 
qualifications are less likely to go to Russell Group universities or be appointed to posts in top professions than those from more 
privileged backgrounds.   In order to overcome this inequality for all of our students, our curriculum must deliver at all levels 

1 https://www.tes.com/news/new-figures-reveal-dearth-poor-students-russell-group-universities  

  

                                                           
1
  

https://www.tes.com/news/new-figures-reveal-dearth-poor-students-russell-group-universities
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3.4. The table below summarises our the different aspect of the Haverstock Curriculum. 

 

Part of tree Aspect of success Examples (not exhaustive) Examples of school activities to 
develop this (key activities in bold) 

Roots  Background.  Home context. 

 Previous education 
context. 

 Pastoral care & support. 

Trunk  Character, 
attributes and 
experiences which 
support and 
nurture learning.  

 Resilience. 

 Determination. 

 Secure attachments. 

 Good relationships with 
others. 

 Ambition. 

 Confidence. 
Experience and cultural 
capital. 

 Development of ethos. 

 Extra-curricular activities. 

 The formally taught curriculum 

 Careers 

 Assembly & tutoring 
programme. 

 Pastoral Care 

 Homework 

 Building aspirations. 
 
 

Branches  Knowledge and 
skills which enable 
a student to access 
the curriculum and 
succeed 

 Literacy  & Oracy. 

 Numeracy. 

 Revision skills. 

 The formally taught curriculum 

 Academic mentoring and 
tutoring programmes. 

Leaves  Subjects  Specialised subject 
knowledge and skills. 

 The formally taught curriculum 

 Homework 

Shadow  Outcomes  All of the above.  All of the above. 
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4. Development of the: ‘Branches and Leaves’ 

 

4.1. Rationale: 

4.1.1 External examination and other summative assessments are designed to draw inferences about how much has been learnt.   

Given that they can never assess all that a student has learnt, they will only ever be a representation of learning - the 

‘shadow of the tree’ rather than a perfectly valid and reliable assessment of what has been learnt. 

 

4.1.2 We believe in the singularity of subjects and the key role that knowledge plays in developing skills in each subject.  

Research has shown that curriculum models based on the integration of subjects with a focus on developing skills before 

knowledge have not been successful.  This is because of the imperative of working memory when carrying out more 

challenging tasks.  If material is known, it will reside in long term memory and can called upon readily.   Material which is not 

known resides in working memory which is powerful but very limited in terms of the amount of information that it can 

manage at any one time.   Equally, skills in themselves often require knowledge of processes that underpin them (e.g. the 

scientific method). 

 

4.1.3 Furthermore, multiple studies have shown that the more you know, the more you can know.   This is about more than 

developing the memory as a ‘muscle’ – knowing more means that descriptions, analysis  and evaluation can be more 

sophisticated and can be made more effectively carried out.    

 

4.1.4 We believe that describing learning as being comprised of knowledge and skills is a false dichotomy.  In much the same way 

as knowledge, skills need to be explained, understood and mastered before we can be confident that students have 

mastered them. 
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4.1.5 Similarly, research into skill development has demonstrated that skills are not easily transferable to other skills but can be better 

developed through deliberate practice.  This is in a similar vein to drills in sport where a skill is focused on, deficits identified and 

acted upon and repeated until secure.  As students’ skills grow and develop, they should be supported by teachers to show 

increasing independence and creativity by connecting ideas and concepts together. 

 

4.1.6 Our focus on learning being a ‘long term change to memory’ places a significant emphasis on learning over time and, therefore, 

students’ independent work is crucial in this.    Information which is understood can only become a part of long term learning when 

it is revisited repeatedly until it is embedded.  Quality teaching will fall down, therefore, unless this vital aspect of learning is 

planned for, delivered and evaluated. 

 

4.1.7 Building up summative information is extremely useful for grading students and can help us to understand what aspects of testing 

they are poor at it, but it tells us very little about what their barriers to learning are.    Our policy is, therefore, that summative 

assessments which grade students should be used sparingly and only increased in exam years where there are other benefits to 

students such as the opportunity to become ‘match fit’ for the demands of the exams.   Synoptic low stakes high frequency testing 

of specific Assessment Objectives is more effective at providing information about what has been learnt over time.  Focused exam 

preparation should not, therefore, take place until end of year exam periods and mock exams towards the end of the course.  

 

4.1.8 We should develop curricula and deliver lessons which break down the elements of each subject so that precise knowledge and 

skills can be taught and delivered.  The ‘Assessment for Learning’ practices which have been introduced in most schools since the 

late 1990s have often been unsuccessful because: 

 

i. They have focused too much on the point of delivery rather than on the impact that curriculum and lesson design 

and the reflection on it have on learning.  

ii. They have tried to used the data from summative assessments formatively.  



 Haverstock Curriculum Statement and Evaluation. 

 

6 
 

 

4.2. Summary of progress towards achieving objectives related to development of the ‘Branches and Leaves’ 

Area  Curriculum Objective RAG Justification Next steps 

Formally 
taught 
curriculum 

1. Students’ literacy levels are known and 
tracked.  Barriers are overcome and gaps 
close. 

 Accelerated Reader work is not systematically 
connected to QTL programmes or SEND work. 

SDP 2019/20 to include actions to address this. 

2. Synoptic low-stakes high frequency 
testing is embedded 

 Curriculum Review/ Curriculum Map & SoW 
redesigned in  Summer 2018 ensured this is planned 
for.  Leaders held to account. 

Review impact Summer 2019 to evaluate impact and 
next steps. 

3. The curriculum is broad, balanced and 
offers progression routes to Post 16 and 
beyond. 

 Review June 2018 identified the curriculum offer as a 
strength in this area. 

Retain this whilst pragmatically responding to financial 
challenges. 

4. The curriculum prioritises the singularity 
of subjects 

 Other than IHS, all of the formally taught curriculum is 
singular. 

Review IHS curriculum Spring 2019 in Year 7 with a view 
to possibly removing it for 2019/20. 

5. Curriculum Maps and SoW are designed 
for progression in the subject through 
Years 7-13rather than purely exams 
outcomes.  

 Curriculum Review/ Curriculum Map & SoW 
redesigned in  Summer 2018 ensured this is planned 
for. 

Review impact Spring 2019 to evaluate impact and next 
steps. 

6. Curriculum Maps and SoW ensure that 
knowledge is planned for, delivered and 
revisited until secure. 

 Curriculum Review/ Curriculum Map & SoW 
redesigned in  Summer 2018 ensured this is planned 
for. 

Review impact Spring 2019 to evaluate impact and next 
steps. 

7. The curriculum is delivering good 
outcomes for students in all year groups. 

 Outcomes in line with National Average 2018 and 
predicted 2019. 

QTL QA work to focus on all year groups with focus on 
moving from a Quality Control to a Quality Assurance 
approach 

Homework 8. Homework supports all students to 
develop secure knowledge in each 
subject area. 

  Spring Term 2019 – Ensure that HWK is set regularly in 
line with timetable. 
SDP 2019/20 to include development of whole school 
approach to homework.  

9. All students have effective revision skills 
which enables them to access and 
succeed at homework. 

 Skills are taught to students in Years 9-13. Not all 
students have effective 

SDP 2019 to include focus on ensuring that all students 
have effective revision skills 
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5. Development of the: ‘Branches and Leaves’ 

In development.  To be updated later. 


