
 

1 
 

 

Haverstock 

School Quality 

of Teaching 

and Learning 

Policy 
 

Prepared by James Hadley 

Governor committee TLPC 

Date of Ratification June 2018 

Date of next statutory update Non-statutory 

  



 

2 
 

Haverstock Quality of Teaching and Learning Policy 

1. CONTEXT:  
 

1.1 Haverstock School is a school that is striving for excellence for all of its students.  We have a 

diverse and vibrant student intake with a range of individual needs.  This is what makes 

Haverstock such an exciting and worthwhile place to learn and to teach but our aspirations 

for our students are not compromised by their range of needs. 

 

1.2 We are a school with ‘Big Ambitions and Big Heart’.   In order to achieve these ambitions for 

all of our students, we believe that no second of a child’s education can be wasted; students 

have to be supported to work hard at all times and our expectations of their work need to 

be very high. 

 

1.3 High Quality Teaching and Learning can make an extraordinary difference to children’s 

future lives.   Our policies and practices in this area are, therefore, of pivotal importance to 

the quality of education provided by the school.   

 

1.4 The success of teaching and learning is not confined to what happens in the classroom.   The 

child’s background and experience, the school’s beliefs and work to develop its ethos are 

also critical.  This policy, whilst not focusing on all of  these areas, should be viewed within 

the context of the school’s wider work to support all students to reach their potential.    The 

table below summarises this: 
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Part of tree Aspect of success Examples (not exhaustive) Examples of how the school can 
develop this 

Roots  Background.  Home context. 

 Previous education context. 

 Transition. 

 Work with parents. 

Trunk  Character, attributes 
and experiences which 
support and nurture 
learning.  

 Resilience. 

 Determination. 

 Secure attachments. 

 Good relationships with others. 

 Ambition. 

 Confidence. 
Experience and cultural capital. 

 Development of ethos. 

 Building aspirations. 

 Developing a Growth 
mindset. 

 
 

Branches  Knowledge and skills 
which enable a 
student to access the 
curriculum and 
succeed 

 Literacy  & Oracy. 

 Numeracy. 

 Revision skills. 

 Quality First Teaching. 

Leaves  Subjects  Specialised subject knowledge 
and skills. 

 Quality First Teaching. 

Shadow  Outcomes  All of the above.  All of the above. 

 

 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjHr5v6-s3aAhWDzxQKHYNuCo8QjRx6BAgAEAU&url=https://www.pinterest.com/pin/344455071475194031/&psig=AOvVaw02kCakd66u2-hKCTyRUdC8&ust=1524489161170714
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2. What is Quality Teaching and Learning? 

2.1 A student spends around 10,000 hours in a classroom up until the age of 16.   Although we 

cannot directly control and influence all aspects of our students’ lives, we believe that the key to 

ensuring the best possible education depends on the quality of learning as a result of those 

hours.    We are, therefore, committed to a Quality Assurance approach to both Teaching and 

Learning.   Our focus is on ensuring that the teaching and learning that takes place in the 

functional unit of the classroom and the independent work which students carry out to 

supplement it lead to the highest quality learning.  This is different to a Quality Control approach 

which leads to heavy intervention being required in exam years because the quality of teaching 

and learning was not of a high enough standard during the time allocated for teaching.   

2.2 Although there is some debate about what constitutes ‘learning’, we believed that it cannot 

be measure by what is understood during short periods of teaching. Teaching that is exceptional 

within the confines of a lesson or series of lessons is not, therefore, exceptional unless it leads to 

a commensurate impact on students’ long term memories, including those with SEND as 

evidenced by attainment and progress over time. 

2.3 External examination and other summative assessments are designed to draw inferences 

about how much has been learnt.   Given that they can never assess all that a student has learnt, 

they will only ever be a representation of learning - the ‘shadow of the tree’ rather than a 

perfectly valid and reliable assessment of what has been learnt. 

2.4 Given that external qualifications are both the key element of judging the quality of learning 

used by external agencies and schools and also absolutely pivotal in students’ future life choices, 

we make no apology for ultimately evaluating the quality of teaching and learning using the 

progress made towards these outcomes in each year. 

2.5 We believe in the singularity of subjects and the key role that knowledge plays in 

developing skills in each subject.  Research has shown that curriculum models based on the 

integration of subjects with a focus on developing skills before knowledge have not been 

successful.  This is because of the imperative of working memory when carrying out more 

challenging tasks.  If material is known, it will reside in long term memory and can called upon 

readily.   Material which is not known resides in working memory which is powerful but very 

limited in terms of the amount of information that it can manage at any one time.   Equally, skills 

in themselves often require knowledge of processes that underpin them (e.g. the scientific 

method). 

2.6 Furthermore, multiple studies have shown that the more you know, the more you can 

know.   This is about more than developing the memory as a ‘muscle’ – knowing more means 

that descriptions, analysis  and evaluation can be more sophisticated and can be made more 

effectively carried out.     

2.7 We believe that describing learning as being comprised of knowledge and skills is a false 

dichotomy.  In much the same way as knowledge, skills need to be explained, understood and 

mastered before we can be confident that students have mastered them.  



 

5 
 

 

2.8   Similarly, research into skill development has demonstrated that skills are not easily transferable 

to other skills but can be better developed through deliberate practice.  This is in a similar vein to 

drills in sport where a skill is focused on, deficits identified and acted upon and repeated until 

secure.  As students’ skills grow and develop, they should be supported by teachers to show 

increasing independence and creativity by connecting ideas and concepts together. 

 

2.9 Our focus on learning being a ‘long term change to memory’ places a significant emphasis on 

learning over time and, therefore, students’ independent work is crucial in this.    Information 

which is understood can only become a part of long term learning when it is revisited repeatedly 

until it is embedded.  Quality teaching will fall down, therefore, unless this vital aspect of learning 

is planned for, delivered and evaluated. 

 

 

3 How should we Quality Assure Learning? 

3.1  Grades from summative assessments provide good inferences about the standard that a 

student has met but weak inferences about the reasons for it.   Where a student who achieved a 

very poor grade in an examination performs poorly, a question level assessment may help the 

teacher to understand which aspects of the exam they performed well in.    Even so, knowing 

that a student performed poorly in, for example,  an essay question about the Battle of Hastings 

does not give the teacher much information beyond this.   Reasons for the poor performance are 

potentially myriad and connected.  E.g: 

i. They may not know the facts from the Battle of Hastings, so could not support 

their account with evidence. 

ii. They may not have the historical skills required to answer the question 

effectively. 

iii. They may not have the literacy skills to understand the question. 

iv. They may have a poor understanding of the world and find a consideration of 

different viewpoints beyond their understanding or experience of the world.  

 

3.2.  Building up summative information is extremely useful for grading students and can help us 

to understand what aspects of testing they are poor at it, but it tells us very little about what 

their barriers to learning are.    Our policy is, therefore, that summative assessments which 

grade students’ should be used sparingly and only increased in exam years where there are 

other benefits to students such as the opportunity to become ‘match fit’ for the demands of 

the exams.   Synoptic low stakes high frequency testing of specific Assessment Objectives is 

more effective at providing information about what has been learnt over time.  Focused 

exam preparation should not, therefore, take place until end of year exam periods and mock 

exams towards the end of the course.  
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3.3. We should develop curricula and deliver lessons which break down the elements of each 

subject so that precise knowledge and skills can be taught and delivered.  The ‘Assessment 

for Learning’ practices which have been introduced in most schools since the late 1990s 

have often been unsuccessful because: 

 

3.3.1 They have focused too much on the point of delivery rather than on the impact that 

curriculum and lesson design and the reflection on it have on learning.  

3.3.2 They have tried to used the data from summative assessments formatively.  

 

3.4 It is important, therefore, to view Assessment for Learning as more than just what happens 

in lessons:  Wiliam suggests the model in the table below: 

Type Length Focus 

Long-cycle Four weeks to one year Between Assessment points, 
School Years, Key Stages, across 
the whole school curriculum Y7-

13. 

Medium -cycle One to four weeks Within and between teaching 
units. 

Short-cycle Minute to minute and day 
to day 

Within and between lessons. 

 

3.5 The Quality Assurance of Teaching and Learning will, therefore, only be effective when 

there is a more granular approach to ensure that Assessment genuinely is for learning not 

of learning.   To ensure success in examinations and other summative assessments, 

teaching, learning and the assessment of its impact should focus on the different 

ingredients lead to success in the ‘Cup Final’ of the exam with regular feedback which 

supports students to improve.  Football teams do not get better by playing matches when 

they are practising, they improve by breaking down the various elements of success and 

improving them.  The same is true of all aspects of formal learning.   So whilst the 

summative assessment will always be in mind because it is crucial, teachers must have a 

laser sharp focus on the quality of development of the knowledge and skills required to 

succeed.  

 

4. Quality First Teaching.  
 

4.1 There are many teaching approaches which are highly effective and we do not insist on a 

particular model, style or approach to curriculum design or classroom delivery as this can lead to 

forcing highly effective colleagues to adopt models which do not lead to the best learning for 

students and an ‘initiative’ culture in the school rather than developing the quality of learning 

sustainably over time.       

  

4.2 Quality First Teaching is, therefore, at the centre of our approach and it is what happens when a 

school successfully delivers a Quality Assurance model of Teaching and Learning.   The key 

elements are: 
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4.2.1 Quality of Instruction (General Teaching Skills).  Research has repeatedly demonstrated 

that a fundamental factor in students’ success is the Quality of Instruction.   Instruction can 

encompass many different things but, much like an effective sporting coach, the modelling 

of excellence, the precision of feedback which enables learners to understand why there is a 

gap between where they are and where they might be in their learning and the skill of 

creating activities which enable learners to bridge that gap is at the heart of what we believe 

will lead to exceptional learning.   Teachers should not, therefore, see their approach as the 

‘Guide from Side’ and must remember that they are the experts in the classroom whose 

duty it is to instruct and develop learners abilities so that they can achieve the best 

outcomes possible.  Key to this is a deep knowledge of students’ prior learning and effective 

evaluation of what has been learnt so that planning and teaching can be adapted to meet 

students’ needs and have a greater impact on learning. 

4.2.2 Aspects of instruction, for example, questioning, are common to many subjects and can be 

shared and developed in a cross-curricular way.  Whole school training, therefore, focuses 

on this area whilst avoiding a proliferation of initiatives.  Research suggests that training is 

more impactful when teachers focus on two or three aspects of instruction per year and 

work to improve them until an improvement to their practice is embedded.  Very much like 

student learning, new aspects of practice cannot be embedded until they are broken down 

with feedback, useful instruction, deliberate practice and feedback to make a long term 

change.  

 

4.2.3 Pedagogical Knowledge (Subject Specific knowledge and skills).   A teacher with a mastery 

of instruction will not get very far without a precise understanding of both their subject 

material and the demands that summative assessment places on students.  It is not enough 

to be learned in one’s subject, teachers must understand it well enough to understand what 

progression to exceptional looks like, particularly in terms of the specific skills which, by 

deliberately practising them, will lead to a change in long term memory which will enable 

students to make progress in the subject.  

4.2.4   Due to the specialist nature of pedagogical knowledge in each subject, the development of 

this aspect of Quality First Teaching must reside within subject areas.  Although there are frequent 

opportunities to apply approaches to more general skills across subjects, we both recognise and will 

protect the time required for this all-important work to take place.     

 

5. High Quality Revision / Deliberate Practice to ensure a long term change to memory 

(Learning). 

 

5.1. High quality instruction and superb pedagogical knowledge has the potential to make every 

single lesson have impact on every single child but it needs to be complimented by an approach 

which places a lot of responsibility on learners as owners of their own learning to ensure that a 

long term change to memory takes place. 
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5.2. To ensure that quality of this, our policy is that frequent low-stakes synoptic testing should 

be used to build up a picture of learning.    This information is a far more useful formative 

tool to support improvements in learning.  

 

5.3.   Homework should be, therefore, focused on revisiting information which is already 

understood and/or deliberate practise to ensure that embryonic learning moves to long 

term memory.     

 

 

 

6. The Haverstock Model to Assure the Quality of Learning.  

6.1 Our approach to assuring Quality First Teaching and the learning associated with it co-ordinates 

various aspects of the school’s work in to a single approach to improving the Quality of Teaching and 

Learning (QTL) focused on the key three aspects of practice as below:  

 

7. QTL Quality Assurance Cycle. 

7.1  Our approach to Quality First Teaching is outlined below: 

 

 

Planning based  
on a deep 

kowledge of 
students 

High quality 
Instruction 

(General 
Teaching Skills) 

High qulaity 
pedagogical 
knowledge  

(Subject 
Sepcific Skills) 

High quality 
revisiting / 
deliberate 
practice. 

Learning 
(Long Term Change 

to Memory) 
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7.2 Overview of QTL QA cycle activities and their purpose:

Element of 
QTL cycle 

Activities carried out by the teacher and/or subject leader QA Activities  

Planning  Gathering prior attainment data and other student information. 

 Planning of Curriculum Maps, Schemes of Work & Lessons. 

 Developing materials/ tracking to ensure high quality revisiting /deliberate 
practice.   

 Performance Management 
Target setting 

 Curriculum QA 

 Lesson observations 

Delivery  Teaching 

 Setting activities to ensure high quality revisiting/deliberate practice. 

 Lesson observations 

Assessment  Assessment within and between lessons and units of work. 

 Marking and feedback. 

 Low stakes high frequency synoptic testing. 

 Summative testing. 

 Exams 

 Lesson Observations 

 Moderation  
 

Recording  Logging outcomes from assessment within departmental tracking system 

 Logging DAPs 

 Departmental sign off of DAP 
grades. 

Evaluating  DAP evaluations 

 Exams analyses 

 Line Management – QA of DAP 
evaluations 

 Data QA & Work Scrutiny 

Adapting  Adapting approach within and between lessons, between units of work 

 Adapting approach over the longer term. 

 Line Management  

 Performance Management mid-
year reviews 
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7.3 QA activities and their rationale. 

7.3.1 Lesson Observations: Research shows that grading aspects of teaching and learning through 

observation, learning walks, etc is very poor at judging the quality of teaching and learning beyond 

establishing where it is very weak or exceptionally strong.    Equally, because learning requires a long 

term change to memory, the observation of teaching can do no more than identify how much 

students have moved on in their understanding within the time frame of the observation.  We have, 

therefore, a formative approach to lesson observations that is developmental not judgemental. 

7.3.2  For formative feedback to be effective, it needs to be specific and focused on areas that are 

priorities for development as much as possible.  Lesson Observations will, therefore, focus on Areas 

for Development that have been identified as part of QTL Development Plans alongside feedback on 

other aspects of the quality of teaching, with the exception of New Teachers in Training for whom 

regular feedback on all aspects of their practice is beneficial.  

7.3.3  Lesson observations take place three times per year and will last for approximately 30 

minutes.   All leaders within the school are trained to observe and give feedback in accordance with 

the QTL policy.  Teachers are able to select which part of the lesson that would like the observer to 

attend so that the feedback can be most beneficial.   If the colleague’s focus for development is 

‘Questioning’, for example, they may invite the observer to join the first 30 minutes of the lesson 

when questioning will take place.   An open door policy with colleagues ‘dropping in’ to support their 

professional development will be encouraged.  

7.3.4  Following each lesson observation, a feedback meeting will take place and the observer will 

send a written record of the agreed feedback.    This is logged centrally to support the colleague to 

gather evidence of their professional development and progress towards their targets. 

7.3.3.  Support & Feedback walks will take regularly and are designed to serve as an early warning 

system with regard to student behaviour and other issues so that problems can be dealt with 

quickly.  

7.3.4 Leaders and other colleagues cannot ‘unsee what they’ve seen’ and must always be mindful of 

school policies and the teacher’s standards when carrying out their work.    Where they see a breach 

of school policies, they should always take reasonable and proportionate action. 

7.3.5 Curriculum Review QA, Lesson Observation QA, Data QA & Work Scrutiny QA are all designed 

to be developmental rather than judgemental.  Feedback is thus categorised as follows: 

 More Effective aspects 

 Less Effective aspects 

 Any causes for concern. 

7.3.6  To prevent movement to a culture of ‘Grades in another name’, descriptors will not be 

provided for ‘More Effective’ or ‘Less Effective’ aspects but will be left to the professional judgement 

of the Leader to identify these areas.    
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7.3.7 Given the importance of ‘sharing the secret’ of what might be exemplary in each area might 

look like, a descriptor for exemplary practice is available but a ‘grade’ or ‘exemplary’ will not be 

given.  Similarly, descriptors for ‘cause for concern’ are given to support colleagues to identify where 

an issue needs immediate or short term action in order to assure that the quality of learning does 

not suffer.    

7.3.8 Aspects that are less effective should be prioritised for QTL Action Plans at the teacher, 

department and whole-school level.    

7.3.9 Where a ‘Cause for concern’ is identified, short term action should always be taken, logged 

and, where applicable, shared with the colleague’s line manager.  This might include: 

 Discussing the concern with the teacher or leader and agreeing ways forward. 

 Arranging for 1-2-1 training to support improvement.  
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8. The QTL Training & Support Programme 

8.1 Our view is that one teacher’s development needs are different to another’s.  Training and 

support should thus be personalised as much as possible if it is to have the greatest impact on 

teacher (and student) learning.     

8.2 QTL Development Meetings take place for one hour per week.  Although the precise calendar for 

the year will be determined on an annual basis, meetings will be arranged according to the 

proportions below.  

QTL Training 
Meeting 

Approximate 
Frequency 

Example activities Lead 

Core Training. Monthly + 
INSET Days. 

 Core training on whole school 
pedagogical approaches on e.g.  
Literacy, Revision Skills & SEND. 

 Whole school policy & practice 
training (e.g. behaviour policy). 

 Ethos development.  

 Statutory training (e.g Safeguarding. 

SLT/LLPs/other 
colleagues. 

Subject QTL 
Training 
(Pedagogical 
Knowledge) 

Bi-weekly  Reviewing outcomes information, e.g. 
Examiner’s reports 

 Moderation & work scrutiny.  

 Curriculum map/SoW review & 
planning. 

 Preparing and reviewing data.  

HoF/HoD 

General QTL 
Training (Quality 
of Instruction) 
Teacher Learning 
Communities 
(TLCs) 

Monthly  Teacher Learning Community 
meetings 

LLPs 

Optional 
Workshops 

Bi-weekly  Focus on supporting craft. Relevant 
colleagues (in- 
house) 

 

8.3  Teacher Learning Communities (TLC) have been proven to have a significant impact on the 

Quality of Instruction.  TLCs are led by LLPs and contain teachers from a range of subject areas to 

focus on developing common areas for development in the Quality of Instruction.    The whole-

school Teaching & Learning team will decide the focus of the TLCs during Autumn Term 1 according 

to key whole school priorities and areas for development identified in QTL Action Plans.   Teachers 

will join a TLC based on their personalised training needs and will attend for the whole year.  

8.4 It is expected that TLC members will observe colleagues who have highly developed instructional 

skills in their area of focus to learn more about how to develop their skills further.    Time is built into 

the Directed Time allocation for the year to enable colleagues to do this.  
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8.5 Core Training sessions will take place on INSET days and, on occasions throughout the year.   

They are an opportunity to deliver training for developments in whole school policies and practices, 

statutory training (e.g. safeguarding) and updates on the school’s  progress and priorities following 

results.  Not all colleagues will be expected to attend all sessions.  

8.6 Workshops are voluntary and are designed to support teachers and leaders to develop their 

craft.  We would anticipate that colleagues will run most of these sessions.     Examples might 

include: 

i. Effective use of an Interactive whiteboard. 

ii. Excel skills for leaders. 

iii. Electronic platforms to support revision.  

8.7 Coaching from Lead Learning Practitioners or colleagues from Camden can be a very useful 

development tool.   Feedback from coaching is the property of the person who is being coached and 

is not part of any Performance Management process but should be focused on the teacher’s Areas 

for Development.    Coaching is a limited resource and will be allocated according to training need. 

8.8 External courses can be highly effective at supporting the development of teaching and learning.   

The member of Leadership with responsibility for authorising courses will prioritise bids which 

connect to areas for development for the school, subject area or teacher and are designed to 

provide training which is not available within the school.    

8.9  Colleagues can also access networks such as Pixl and Camden Learning subject networks and 

membership/participation in these groups is encouraged where it connects to our priorities.  

8.10  ‘Subject QTL’ meetings are not called ‘Department Meetings’ because their focus should, 

wherever possible, be on improving the subject specific pedagogy required to improve the quality of 

learning.   Wherever possible, Faculties and Departments should seek to communicate about 

administrative matters through other means.  E.g. a weekly department bulletin so that the focus 

can be on activities such as: 

i. Curriculum Planning and Review. 

ii. Work scrutiny to evaluate how to improve student learning further. 

iii. Moderation 

iv. Reflection on data from formative and summative assessment with a focus on how to 

improve student learning further. 

v. Sharing and developing good practice relevant to the subject.    
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Appendices to add/develop 

1. QA calendar for the year 

2. Coaching programme protocol and guidance 

3. Lesson Observation Proforma 

4. Lesson observations & feedback protocol.  

5. Support & Feedback Proforma 

6. Lesson observation / support & feedback guidance.  

7. Curriculum Review QA Proforma 

8. Student Feedback Proforma 

9. Data QA and Work Scrutiny Proforma.  

10. Teacher QTL Action Plan Proforma 

11. Department QTL Action Plan Proforma 

12. School QTL Action Plan Proforma. 

13. Exams Analysis Proforma 

14. Teacher Support Plan proforma 

15. Leadership Support Plan proforma 

16. Training evaluation proforma 

17. Compliance QA tracker 

 

 


